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Abstract

The purpose of this article is to develop a lesson plan enhancing my learner’s spelling skills after the non- standardized
test that assessed her spelling/ written expression. The lesson will be taught to a group of learners and not only to an
individual, as any intervention can be really successful when applied to an inclusive class that accepts all learners
regardless of their strengths or weaknesses (Sandmel & Graham, 2011). In the first part, there is a short description of
the LD learner’s learning profile and then, there is a description of the teaching context. Moreover, there is a
presentation of the aims set in the particular lesson in order to improve the learner’s spelling skills. Then, in the second
part, there is a presentation of the actual lesson and a justification upon choices. Finally, there is a conclusion,
summarizing all the theoretical concepts mentioned in the previous sections.
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1. Introduction

1.1. The LD student learning profile

The particular learner (Mary) is a 9-year-old girl attending the fourth grade of a Greek private primary school (Larsen
& Freeman, 2000). Mary was diagnosed with dysorthography when she was 7 years old. Regarding English, she exhibits
a positive stance towards it and she seems to like it. However, she finds difficulty in spelling and writing. According to
Rowe (2009), the majority of learners with LD face mostly difficulties in the written language, while some researchers
mentioned that especially encoding (spelling) seems to be quite demanding for them (Moats, 2005; Galuschka et al,,
2020, Nijakowska, 2010). Generally, Mary is a shy child with low self-esteem and confidence, she is introvert but she
shows willingness to cooperate with her classmates in every class activity each time despite her shyness (Nijakowska,
2010). Concerning learning, she is mainly a visual learner, as she prefers watching videos or dealing with flashcards
which seem to be quite helpful for her. Also, Mary needs additional time when dealing with written activities, in order
to remember and use some spelling tricks/ mnemonics so as to reduce any possible mistakes. According to Schneider
& Crombie (2003), learners with LD usually have a slower processing speed and seem to face difficulties in dealing with
grammar rules and structures, while at the same time they seem to have poor metacognitive skills (memory/ attention)
and difficulty in managing their time (Liang & Li, 2019).

1.2. The teaching situation

Concerning the current teaching situation, the particular group consists of 16 monolingual learners that have been
learning English since they were in the first grade of primary school. Generally, learners do not face great difficulties in
English, but some of them need guidance in spelling. According to the CEFR (2001), their competence level is A1, as they
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are able to understand short phrases around topics familiar to them, while the majority of learners prefers learning
mostly through kinesthetic and visual activities and tasks (Woodward, 2001).

The coursebook taught is called ‘I51 Incredible 5’ by Express Publishing, while the unit taught that inspired me for
choosing the particular topic to work on was unit 3a (A family weekend) (see Appendix IX, p. XV). It is a quite interesting
book for learners and it includes a wide range of vocabulary, grammar, reading, listening and speaking activities.
However, there are no real communicative activities, group-pair-work activities are missing, while there are not enough
projects assigned by the book. So, quite often the teacher makes alterations, designs extra material and assigns plenty
group-work activities/ tasks/ projects to learners. Finally, concerning L1, it is used only to avoid misunderstandings or
when it is really necessary to give additional guidance and support to learners. Lessons take place 3 times a week for
45 minutes each time.

Concerning the teacher, she has graduated from the National and Kapodistrian University of Athens and has a Master
degree in Special Education. Also, she has attended a 9-month seminar on Learning Difficulties in Aegean University.
She has been teaching for 12 years, while at the same time she has taught LD classes for 2 years.

In the particular group, many inclusive education principles are implemented. According to Antoniou (2019), inclusive
education is when learners with or without learning difficulties are given the chance to participate actively in the whole
learning process in order to achieve their goals, boost their strengths and reduce their weaknesses, while it has
numerous benefits for all learners (social inclusion) (Buysee & Bailey, 1993; Feldman, 2004). In other words, a learner’s
difficulty is not seen as an obstacle in the whole teaching/ learning process, but rather as an asset as it offers all learners
an equal chance to practice even more, while labeling and stigmatization (Florian & Black, 2011) and feelings of isolation
(Villa & Thousand, 2005) are avoided and prohibited. For the above reasons, the teacher should take into account her
learners’ needs, interests, strengths and weaknesses and construct a meaningful learning environment treating all of
them equally with respect and understanding (Barrat, 2008). Last but not least, apart from the learning objectives set
and the material used and/ or designed, it is vital to make various adjustments so as to cater learners’ needs.

Thus, the learner is placed close to the teacher and he/she is always part of a team (not excluded), feeling in this way
useful and equally important in the whole educational procedure with the rest members that work hard to achieve their
goals (learner- learner interaction) (Antoniou & Papakostas, 2019). Also, the teacher constantly praises learners
boosting in this way their confidence and creating a welcoming class environment of positive reinforcement and reward.
Moreover, she quite often uses highlighters to help learners pay attention to some very important spelling rules, so as
to reduce any possible mistakes by enhancing their memory and concentration span while at the same time, she writes
down some important notes/ instructions on the board. Finally, the lesson is divided into numerous shorter parts,
maintaining thus learners’ attention and participation more active. For the above reasons, the application of a
multidisciplinary approach is more than necessary, as numerous strategies will be employed so as to satisfy learners’
needs (visual, kinesthetic) and lead them to knowledge.

1.3. Student’s competence in selected skill

Regarding the administered test, Mary is able to use most of the grammatic, syntactic and linguistic rules (eg. subject
verb object structure), she uses tenses correctly while she knows all the necessary for her writing vocabulary.
Additionally, she uses capital letters when necessary and she is aware of morphological rules. However, she has great
difficulty in spelling and she does not sometimes use the appropriate punctuation marks. The vast majority of errors
made were orthographic.

1.4. The aims for the enhancement of the skill assessed

The aim of the lesson is to enhance the particular learner’s metacognitive and spelling skills, which can be extremely
demanding as it is necessary to coordinate various linguistic processes, which is challenging for LD learners (Squires &
Wolter, 2016). In doing so, constant guidance is vital along with the multisensory approach and the language- based
spelling instruction, as the visual representation of words is not enough (flashcards) (Joshi et al., 2008). So, the teacher
should set some goals so as to improve the learner’s writing and spelling skills, through the multisensory approach and
the explicit instruction of spelling (Graham, 1999). Also, she will employ the Self- Regulated Strategy Development
(SRSD), according to which learners have the opportunity to regulate their learning (planning, multiple drafting) and
improve their written expression significantly (Gillespie & Graham, 2014).
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2. The lesson designed

2.1. The lesson plan

The particular lesson plan (see Appendix I, p. V) follows the SRSD instructional approach incorporating the multisensory
approach (visual/ auditory/ kinesthetic/ tactile approach- boosting memory) (Jamieson & Simpson, 2006) and the
explicit instruction of spelling as well. More specifically, in the SRSD instruction there are six stages, that is the
development of background knowledge, discussion, modelling, memorization, support and independent work
(Antoniou, 2019). In addition, the stages of process writing are also implemented as the students should get accustomed
to the process of editing and re-editing their work through team work and collaborative writing. Thus, Mary and the
rest members of the class will focus on the topic of writing (my family) (Jacobs, 1986), while there will be also
integration of speaking tasks as students will take part in oral activities both with their teacher and their peers.

2.1.1. Stage 1

In the first stage, the teacher presents the objectives of the lesson and activates learners’ background knowledge. So, in
the beginning she informs learners that they will talk and write about a topic quite familiar to them after following some
specific steps leading to the final product (actual writing) and then, she sticks the schedule on the whiteboard, so as it
can be easily seen by everyone. The aim of the lesson is to focus on some vocabulary items related to family (through
mnemonics, activities), practice them through pair- group- work activities and prepare a short writing about their
family. After doing so, she presents some pictures to them (visual elements) (see Appendix II, p. XI) showing different
types of families and she asks them to guess the content of their lesson (guessing process/ prediction skills), activating
thus their background schemata. Then, she shows them a very short video on YouTube about family members (see
Appendix III, p. XII), where they can see, listen and repeat family vocabulary, while they can also sing a quite interesting
and joyful family song (see Appendix IV, p. XII), practicing thus their listening skills, too. Generally speaking, this
multisensory activity including audio and visual elements contributes significantly to the learners’ graphemic and
phonemic development (Galuschka et al , 2020). Afterwards, she designs a box on the board entitled ‘my family’
composed of two categories, female and male family members. Learners are divided into three groups and they are
supposed to write down as many family members they remember from the previous tasks into the correct category
(female members: mummy/ sister). For this task, every team is given only two minutes, so they must run quickly
(kinesthetic), while the team that wins is the one with the most correct answers. After the game, all three teams are
given positive and constructive feedback by their teacher. Finally, learners are encouraged to work in pairs, use a blue
playdough and ‘write’ properly the family members (mummy/ daddy/ granny/ brother/ sister/ grandfather/
grandmother/ father/ mother) on the desk. When they deal with a word whose suffix is ‘y’ (granny), they should use
red to create it and green color when it is ‘ther’ (mother). This is a mnemonic trick for all learners assisting them to use
the correct spelling when writing a word finishing in ‘y’ or ‘ther’, as there are numerous learners using ‘i’ or ‘e’ instead
of 'y’ in the end of the words. Additionally, the use of a playdough in writing words is a very useful and enjoyable tactile
and kinesthetics approach employed. Finally, the teacher provides learners valuable feedback about their creations and
teaches them explicitly some spelling rules mostly focusing on the use of ‘y’ and ‘ther’ as a suffix (explicit spelling
instruction).

2.1.2. Stage 2

In the second stage (discussion), the teacher presents and justifies to learners the strategy and the mnemonics to be
used throughout the lesson, while she tries to maintain their motivation, effort and concentration as high as possible.
Then, they talk about the benefits of this collaborative process writing work for their personal and academic
development, while some of their metacognitive skills will be boosted as well (Zamel, 1985).

2.1.3. Stage 3

In the third stage (modelling), the teacher who has informed learners in detail about the process to be followed,
implements these strategies. To begin with, at the planning stage, she creates a mindmap of a different topic on the
board and invites learners to imitate what she did and collaborate in pairs in order to organize and make theirs on the
topic assigned earlier (my family). Additionally, she stresses emphasis on the importance of a plan for the writing
process and the need to create and follow it each time they are called to write a composition. At the same time, she
mentions what they should do after completing their writing task (check for possible mistakes/ proofreading). After
doing so, they are given a short self- evaluation form to complete around their mindmap (see Appendix V, p. XII), while
in the end the teacher provides them with positive reinforcement for their effort.
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2.1.4. Stage 4

In the memorization stage, learners are supposed to take part into engaging tasks and activities which are helpful in
order to memorize what they have learnt. Thus, they divided in groups of four and they are given a text about a family
(see Appendix VI, p. XIII), two highlighters and two lasers. Each member has a distinct role. For example, two of the
members are responsible of reading the text, while the other two of detecting the family vocabulary in it. The first two
members are told to read aloud again only the words shown by their peers (family members) and point them in the text
by using their lasers, while their peers are called to highlight the suffixes of the words and pay attention to them. In the
end, they exchange constructive peer- feedback. Then, the teacher hands in a self- check questionnaire (see Appendix
VII, p. XIV) before learners start writing in order to assist them organize their thoughts in order to create a well-
structured written text. Afterwards, they are supposed to produce their first draft within 12 minutes, which they
exchange later on with their peers so as to exchange feedback (McCroathy & Zhu, 1997). In this part, the teacher writes
down the difficulties Mary faces in her spelling/ organization of ideas and writing in order to plan her future teaching
instruction and help her deal with them.

2.1.5. Step 5

In this step (support), according to the SRSD method, learners are exposed to a direct writing activity implementing
collaborative writing with the teacher’s guidance though (Antoniou, 2019). Therefore, learners are supposed to produce
their second draft (multiple drafting) and then, the final one based on the feedback they were provided in the previous
stages by their peers and teacher. So, they must check carefully for any possible spelling, grammar, punctuation, correct
use of vocabulary and other points that may need improvement (Antoniou, 2019).

2.1.6. Stage 6

In the last stage (independent work), learners are asked to work autonomously and independently, practice the new
strategies they acquired and produce their final written product. What is worth mentioning is that learners are given a
real reason to write their final texts as their teacher informs them that all writings will be published in the school blog
(real audience). The fact that every single composition will be published offers all learners even the ones with LD, such
as Mary, motivation to work as they feel equally important and useful (Antoniou, 2019). Afterwards, learners will reflect
upon their writing by exchanging peer feedback (see Appendix VIII, p. XIV) upon the difficulties they dealt and the
interesting parts.

2.2. The rationale of the lesson

Before designing the particular lesson, the teacher took into consideration her LD learner’s test. In doing so, she decided
to focus on improving both Mary’s and the rest of the class’s spelling and written expression through the use of explicit
spelling instruction, the SRSD approach, the multisensory approach and process writing. Each one of them had a really
significant role in the whole teaching and learning process.

To begin with, through the explicit spelling instruction learners are offered the opportunity to learn some of the sound-

spelling patterns of the English language and understand how language really works, while they are able to learn some
useful mnemonics that are applicable into numerous words (we put ‘y’ when we hear ‘e’ in the end of a word, such as
mummy, Monday, sunny, etc.). Actually, they will be able to understand some rules by recognizing some patterns
(Treiman,1993) in order to spell a word correctly and not just memorize it after repeating/ writing it (Joshi et al, 2008;
Mather & Wendling, 2012). Finally, it is a quite efficient method both for students learning differently according to
Vaughn and Bos (2009, in Simmons & Carpenter, 2010) and LD learners with spelling difficulties, as it can teach them
how to develop their linguistic awareness skills (Masterson & Apel, 2010).

Regarding the multisensory approach, learners are able to learn in numerous interesting ways (auditory/ visual/
kinesthetic/ tactile) instead of just writing down words or deal with drilling activities. In this way, they can engage into
activities leading to real knowledge, critical thinking and understanding, memory training (Antoniou, 2019), developing
thus their metacognitive skills as well (Jamieson & Simpson, 2006).

Additionally, process writing is of utmost importance as learners are supposed to follow a process of multiple drafting
and editing in order to produce a final product (writing itself), developing thus many of their skills, while there is
constant positive reinforcement and praise (Zamel, 1985).

Finally, the Self- Regulated Strategy Development is a quite effective process as learners have the chance to plan,

compose and edit while they can develop some of their skills, such as monitoring, self-monitoring and self-assessment
(Gillespie & Graham, 2014).
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2.3. Differentiation techniques

The particular spelling and written expression- oriented lesson focuses on improving Mary’s and her classmates’ skills
and developing their cognitive, metacognitive and interpersonal skills. The teacher employs various differentiation
techniques in doing so. The term ‘differentiation techniques’ refers to the measures taken and the processes followed
by the teacher in order to offer all learners an equal opportunity to learn in a welcoming and supportive class of
acceptance and respect. In this effort, it is crucial to make various adaptations based on learners’ profile, needs,
strengths, weaknesses and readiness (Tomlinson, 1999).

In the particular case, several differentiation techniques are employed by the teacher quite successfully. First of all, the
teacher informs learners about the objectives of the lesson and sticks the plan on the whiteboard so as they can have
access to it (Antoniou & Protopapas, 2019), decreasing thus their anxiety and stress. Secondly, she adapts the pace of
the lesson to her learners’ abilities so as they can all- with and without LD- follow her teaching and participate actively
in the class activities. Also, she assigns mostly group- pair-work tasks to learners, making them more engaged in the
process, willing to participate, less shy and bored, while she boosts their self-confidence and self-esteem. She also
groups learners based on their abilities and skills and not only the weaker with the better students, so that they can all
be benefited from each other. Regarding the content taught, the teacher in the beginning of the lesson activates learners’
background schemata around the topic of family, assisting them in learning new structures more easily, while she
teaches them a limited number of words (belonging to a specific context), as the point is to make learners understand
particular spelling rules and produce a written text on their own following a specific process and not the teaching of
topic vocabulary. Moreover, she chooses deliberately to teach the particular spelling rules, which may seem very easy
for the proficiency level of learners but she does so, as she takes into account Mary’s profile and difficulties and the fact
that she cannot use these two suffixes correctly when necessary. Furthermore, the use of the multisensory approach is
quite beneficial for learners’ experiential learning and mental memory, while at the same time it makes the whole lesson
even more interesting. In this way, learners listen to a song, play games in groups- teams, participate actively in singing,
use playdough in ‘writing’ and learning the spelling rules, employ lasers, highlighters and various useful mnemonics.
Regarding planning, the teacher employs mind maps when necessary, so as to assist her learners organize and manage
their thoughts even more (Nijakowska et al., 2016). Finally, all the above differentiation techniques constitute a
successful and effective way to assist a learner with LD improve her spelling and writing (Tomlinson & Imbeau, 2010).

3. Conclusion

The positive and useful contributions that digital technologies provide to the field of education should be highlighted as
a final point. Mobile devices (39-43), a range of ICT apps (44-56), Al & STEM ROBOTICS (57-71), and games (72-74) are
some examples of the technologies that enable and improve educational processes including evaluation, intervention,
and learning. Additionally, the use of ICTs in conjunction with theories and models of metacognition, mindfulness,
meditation, and the development of emotional intelligence [75-109], as well as with environmental factors and nutrition
[35-38], accelerates and improves educational practices and outcomes, especially for language learning students.

More specifically the purpose of this assignment was to develop a lesson plan enhancing my learner’s spelling skills
within an inclusive context that respects all learners regardless of their strengths or weaknesses. The lesson plan
followed both the SRSD approach and the process writing method, as its main purpose was to include the LD learner in
the learning process and make her focus on the whole writing process instead of the final product, while there was
explicit spelling instruction, as through it the learner could better memorize and learn important spelling rules,
developing thus her metacognitive skills as well (Moats, 2005; Joshi et al., 2008). Thus, the spelling intervention lesson
was an essential tool in catering the particular learner’s needs, while the results showed the need for future
interventions in the EFL class when necessary (Antoniou & Papakostas, 2019).

Compliance with ethical standards

Acknowledgments

The Authors would like to thank Net Media Lab Mind-Brain R&D Team for their support.

Disclosure of conflict of interest

The Authors proclaim no conflict of interest.

346



World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

References

[1]  Antoniou, F. (2019). Introduction to basic terminology and identification of learning disabilities. In F. Antoniou
& T. Alexiou (Eds), Learning Difficulties in English as Foreign/ International Language, 1-29.

[2]  Antoniou, F. & Papakostas, A. (2019). Introduction to basic terminology and identification of learning disabilities.
In F. Antoniou & T. Alexiou (Eds), Learning Difficulties in English as a Foreign/International Language, 1-29.

[3] Bailet, L. (1991). ‘Development and disorders of spelling in the beginning school years.’ In Bain, A., M., Bailet, L.,
L., & Moats, L. C. (Eds) Written language disorders: Theory into practice. Austin: TX: Pro-ed, 1-21.

[4] Barratt, S.J. (2008). The Special Educator’s Tool Kit. New Delhi: Sage publications.

[5] Council of Europe. (2001). Common European Framework of Reference for Languages: Learning, teaching,
assessment. Cambridge: Cambridge University Press. at: www.coe.int/lang-cefr accessed 17 April 2022.

[6] Crombie, M. & Schneider, E. (2003). Dyslexia and Modern Foreign Languages: Gaining Success in an inclusive
Context. London: David Fulton.

[7] Dooley,]. & Evans, V. (2013). Incredible 5 1. Express Publishing: United Kingdom.

[8] Jacobs, H.J etal. (1981). Testing ESL composition: a practical approach. Rowley, MA: Newbury House.

[9] Feldman, M. (2004). Early interventions: The essential readings. Oxford: Blackwell.

[10] Florian, L & Black-Hawkins, K. (2011). Exploring inclusive pedagogy, British Educational Research Journal, 37
(5),813-828.D0I: 10.1080/01411926.2010.501096

[11] Galuschka, K., Gorgen, R., Kalmar, ]., Haberstroh, S., Schmalz, X. & Schulte-Korne,G. (2020). Effectiveness of
spelling interventions for learners with dyslexia: A metaanalysis and systematic review. Educational
Psychologist, 55(1), 1-20.

[12] Gillespie, A., & Graham, S. (2014). A meta-analysis of writing interventions for learners with learning disabilities.
Exceptional Children, 80 (4), 454-473.

[13] Graham, S. (1999). Handwriting and spelling instruction for students with learning disabilities: A review.
Learning Disability Quarterly, 22(2), 78-98.

[14] Graham, S., Harris, K. R., & Adkins, M. (2018). The impact of supplemental handwriting and spelling instruction
with first grade students who do not acquire transcription skills as rapidly as peers: A randomized control trial.
Reading and Writing, 31(6), 1273-1294.

[15] Jamieson C. & Simpson, S. (2006). Spelling: Challenges and strategies for the dyslexic learner and the teacher.
In M. ]. Snowling & ]. Stackhouse (2006). Dyslexia, speech and language. A practitioner’s handbook (2).
Whurr Publishers.

[16] Joshi, R.M,, Treiman, R., Carreker, S., & Moats, L.C. (2008). How words cast their spell: Spelling is an integral part
of learning the language, not a matter memorization. American Educator, 32(4), 6-16, 42-43.

[17] Larsen-Freeman, D. (2000). Techniques and principles in language teaching (2). Oxford University Press.

[18] Liang, F. & Li, P. (2019). Characteristics of cognitive in children with learning difficulties. Translational
Neuroscience, 10/1: 141-146.

[19] Masterson,]. & Apel, K. (2000). Spelling Assessment: Charting a Path to Optimal Intervention. Topics In Language
Disorders, 20/3: 50-65.

[20] Masterson, J. & Apel, K. (2010). Linking characteristics discovered in spelling assessment to intervention goals
and methods. Learning Disability Quarterly, 33, 185-198.

[21] Mather, N, Vogel, S. A, Spodak, R. B., & Mcgrew, K. S. (1991). Use of the Woodcock-Johnson-revised writing tests
with learners with learning disabilities. Journal of Psychoeducational Assessment, 9(4), 296- 307.

[22] McGroarthy, M. & Zhu, W. (1997). Triangulation in classroom research: A study of peer revision. Language
Learning. 47, 1-43.

[23] Moats, L. (2005). How spelling supports reading and why it is more regular than you may think. American
Educator, 12-22 & 42-43.

[24] Nijakowska, ]. (2010). Dyslexia in the foreign language classroom. Bristol: Multilingual Matters.

347


http://www.coe.int/lang-cefr%20%20%20accessed%2017%20April%202022

[25]

[26]

[27]

[28]

[29]

[30]
[31]

[32]
[33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

Nijakowska, ]., Kormos, J., Hanusova, S., Jaroszewicz, B., Kalmos, B, Sarkadi, A,. Smith, A.M, Szymanska-Czaplak, E.,
Vojtkova, N., Alexiou, T., Babuber, M.K, Mattheoudakis, M. & Pizorn, K (2016). Dystefl 2 Dyslexia for Teachers of
English as a Foreign Language.

Rowe, S.E (2009). Learning Disabilities and the Americans with Disabilities Act: The Conundrum of Dyslexia and
Time. The journal of the Legal Writing institute, 15, 165-205.

Squires, K. E., & Wolter, ]. A. (2016). The effects of orthographic pattern intervention on spelling performance of
students with reading disabilities: A best evidence synthesis. Remedial and Special Education, 37 (6), 357 - 369.

Tomlinson, C. A, & Imbeau, M. B. (2010). Leading and managing a differentiated classroom. Alexandria, Virginia:
ASCD.

Tomlison, C.A. (1999). The Differentiated Classroom: Responding to the Needs of All Learners. Alexandria,
Virginia: ASCD.

Treiman, R. (1993). Beginning to spell: A study of first-grade children. New York: Oxford University Press.

Vaughn, S. & Bos, C. S. (2009). Strategies for teaching students with learning and behavior problems (7th ed.).
Upper Saddle River, NJ: Pearson.

Villa, R., & Thousand, J. (2005). Creating an inclusive school (2nd ed.). Alexandria, VA: ASCD.

Sandmel, K., & Graham, S. (2011) The process writing approach. A meta-analysis. Journal of Educational
Exceptional Research, 104, 396-407.

Zamel, V (1985). Responding to student writing. Tesol Quarterly, Teachers of English to Speakers of Other
Languages, 19 (1), 79-101.

Stavridou Th., Driga, A.M,, Drigas, A.S., 2021. Blood Markers in Detection of Autism, International Journal of
Recent Contributions from Engineering Science & IT (iJES) 9(2):79-86. https://doi.org/10.3991 /ijes.v9i2.21283

Zavitsanou, A., & Drigas, A. (2021). Nutrition in mental and physical health. Technium Soc. Sci. J., 23, 67.
https://doi.org/10.47577 /tssj.v23i1.4126

Driga, A.M,, Drigas, A.S. 2019 “Climate Change 101: How Everyday Activities Contribute to the Ever-Growing
Issue”, International Journal of Recent Contributions from Engineering, Science & IT, vol. 7(1), pp. 22-31.
https://doi.org/10.3991/ijes.v7i1.10031

Driga, A.M., and Drigas, A.S. 2019 “ADHD in the Early Years: Pre-Natal and Early Causes and Alternative Ways of
Dealing.” International Journal of Online and Biomedical Engineering (IJOE), vol. 15, no. 13, p. 95,
doi:10.3991/ijoe.v15i13.11203

Stathopoulou, et all 2018, Mobile assessment procedures for mental health and literacy skills in education.
International Journal of Interactive Mobile Technologies, 12(3), 21-37, https://doi.org/10.3991/ijim.v12i3.8038

Kokkalia G, AS Drigas, A Economou 2016 Mobile learning for preschool education. International Journal of
Interactive Mobile Technologies 10 (4), 57-64 https://doi. org/10.3991/ijim.v10i4.6021

Stathopoulou A, Karabatzaki Z, Tsiros D, Katsantoni S, Drigas A, 2019 Mobile apps the educational solution for
autistic students in secondary education Journal of Interactive Mobile Technologies 13 (2), 89-
101https://doi.org/10.3991/ijim.v13i02.9896

Drigas A, DE Dede, S Dedes 2020 Mobile and other applications for mental imagery to improve learning
disabilities and mental health International Journal of Computer Science Issues (IJCSI) 17 (4), 18-23,
DOI1:10.5281/zenodo.3987533

Alexopoulou A, Batsou A, Drigas A, 2020 Mobiles and cognition: The associations between mobile technology and
cognitive flexibility iJIM 14(3) 146-15, https://doi.org/10.3991/ijim.v14i03.11233

Drigas, A. S., ].Vrettaros, L.Stavrou, D.Kouremenos, 2004. E-learning Environment for Deaf people in the E-
Commerce and New Technologies Sector, WSEAS Transactions on Information Science and Applications, Issue 5,
Volume 1, November

Drigas, A., Koukianakis, L., Papagerasimou, Y., 2011, Towards an ICT-based psychology: Epsychology, Computers
in Human Behavior, 27:1416-1423. https://doi.org/10.1016/j.chb.2010.07.045

348


https://doi.org/10.3991/ijes.v9i2.21283
https://doi.org/10.47577/tssj.v23i1.4126
https://doi.org/10.3991/ijes.v7i1.10031
https://doi.org/10.3991/ijim.v12i3.8038
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:a9-T7VOCCH8C
https://doi.org/10.3991/ijim.v10i4.6021
https://doi.org/10.3991/ijim.v10i4.6021
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xtoqd-5pKcoC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xtoqd-5pKcoC
https://doi.org/10.3991/ijim.v13i02.9896
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:dBIO0h50nwkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:dBIO0h50nwkC
http://dx.doi.org/10.5281/zenodo.3987533
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:sNmaIFBj_lkC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:sNmaIFBj_lkC
https://doi.org/10.3991/ijim.v14i03.11233
https://doi.org/10.1016/j.chb.2010.07.045

[46]

[47]

[48]

[49]

[50]

[51]

[52]

[53]

[54]

[55]

[56]

[57]

[58]

[59]

[60]

[61]

[62]

[63]

[64]
[65]

World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

Papanastasiou, G., Drigas, A., Skianis, C., and Lytras, M. (2020). Brain computer interface based applications for
training and rehabilitation of students with neurodevelopmental disorders. A literature
review. Heliyon 6:€04250. doi: 10.1016/j.heliyon.2020.e04250

Drigas, A. S., John Vrettaros, and Dimitris Kouremenos, 2005. “An e-learning management system for the deaf
people,” AIKED ’05: Proceedings of the Fourth WSEAS International Conference on Artificial Intelligence,
Knowledge Engineering Data Bases, article number 28.

Drigas, A, & Papanastasiou, G. (2014). Interactive White Boards in Preschool and Primary Education.
International ~ Journal of Online and Biomedical Engineering (iJOE), 10(4), 46-51.
https://doi.org/10.3991/ijoe.v10i4.3754

Drigas, A. S. and Politi-Georgousi, S. (2019). ICTs as a distinct detection approach for dyslexia screening: A
contemporary view. International Journal of Online and Biomedical Engineering (iJOE), 15(13):46-60.
https://doi.org/10.3991/ijoe.v15i13.11011

Drigas A, Petrova A 2014 ICTs in speech and language therapy International Journal of Engineering Pedagogy
(iJEP) 4 (1), 49-54 https://doi.org/10.3991/ijep.v4i1.3280

Bravou V, Oikonomidou D, Drigas A, 2022 Applications of Virtual Reality for Autism Inclusion. A review Retos 45,
779-785https://doi.org/10.47197 /retos.v45i0.92078

Chaidi I, Drigas A, 2022 "Parents' views Questionnaire for the education of emotions in Autism Spectrum
Disorder" in a Greek context and the role of ICTs Technium Social Sciences Journal 33, 73-9,
DOI1:10.47577 /tssj.v33i1.6878

Bravou V, Drigas A, 2019 A contemporary view on online and web tools for students with sensory & learning
disabilities iJOE 15(12) 97 https://doi.org/10.3991/ijoe.v15i12.10833

Drigas A, Vrettaros ], Tagoulis A, Kouremenos D, 2010 Teaching a foreign language to deaf people via vodcasting
& web 2.0 tools World Summit on Knowledge Society, 514-521 DOI1:10.1007/978-3-642-16324-1_60

Chaidi I, Drigas A, C Karagiannidis 2021 ICT in special education Technium Soc. Sci. ]J. 23, 187,
https://doi.org/10.47577 /tssj.v23i1.4277

Xanthopoulou M, Kokalia G, Drigas A, 2019, Applications for Children with Autism in Preschool and Primary
Education. Int. J. Recent Contributions Eng. Sci. IT 7 (2), 4-16, https://doi.org/10.3991/ijes.v7i2.10335

Chaidi E, Kefalis C, Papagerasimou Y, Drigas, 2021, Educational robotics in Primary Education. A case in Greece,
Research, Society and Development 10 (9), e17110916371-e17110916371, https://doi.org/10.33448/rsd-
v10i9.16371

Drigas, A.S., Vrettaros, J., Koukianakis, L.G. and Glentzes, ].G. (2005). A Virtual Lab and e-learning system for
renewable energy sources. Int. Conf. on Educational Tech.

Lytra N, Drigas A 2021 STEAM education-metacognition-Specific Learning Disabilities Scientific Electronic
Archives 14 (10) https://doi.org/10.36560/141020211442

Mitsea E, Lytra N, A Akrivopoulou, A Drigas 2020 Metacognition, Mindfulness and Robots for Autism Inclusion.
Int. ]. Recent Contributions Eng. Sci. IT 8 (2), 4-20. https://doi.org/10.3991 /ijes.v8i2.14213

Stavridis S, D Papageorgiou, Z Doulgeri 2017 Dynamical system based robotic motion generation with obstacle
avoidance, IEEE Robotics and Automation Letters 2 (2), 712-718, DO1:10.1109/LRA.2017.2651172

Kastritsi T, D Papageorgiou, I Sarantopoulos, S Stavridis, Z Doulgeri, 2019 Guaranteed active constraints
enforcement on point cloud-approximated regions for surgical applications 2019 International Conference on
Robotics and Automation (ICRA), 8346-8352 DOI:10.1109/ICRA.2019.8793953

Stavridis S, Z Doulgeri 2018 Bimanual assembly of two parts with relative motion generation and task related
optimization 2018 IEEE/RS] International Conference on Intelligent Robots and Systems

DO0I:10.1109/IR0S.2018.8593928

Stavridis S, P Falco, Z Doulgeri 2020 Pick-and-place in dynamic environments with a mobile dual-arm robot
equipped with distributed distance sensors IEEE-RAS 20th International Conference on Humanoid Robots
(Humanoids) DOI: 10.1109/HUMANOIDS47582.2021.9555672

349


https://doi.org/10.3991/ijoe.v10i4.3754
https://doi.org/10.3991/ijoe.v15i13.11011
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4fKUyHm3Qg0C
https://doi.org/10.3991/ijep.v4i1.3280
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:_IwLajd9sWMC
https://doi.org/10.47197/retos.v45i0.92078
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:oQ8ZOKt5vhAC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:oQ8ZOKt5vhAC
http://dx.doi.org/10.47577/tssj.v33i1.6878
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5qfkUJPXOUwC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5qfkUJPXOUwC
https://doi.org/10.3991/ijoe.v15i12.10833
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4OULZ7Gr8RgC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:4OULZ7Gr8RgC
http://dx.doi.org/10.1007/978-3-642-16324-1_60
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:gVv57TyPmFsC
https://doi.org/10.47577/tssj.v23i1.4277
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:edDO8Oi4QzsC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:edDO8Oi4QzsC
https://doi.org/10.3991/ijes.v7i2.10335
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Aul-kAQHnToC
https://doi.org/10.33448/rsd-v10i9.16371
https://doi.org/10.33448/rsd-v10i9.16371
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5icHVeHT4IsC
https://doi.org/10.36560/141020211442
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:umqufdRvDiIC
https://doi.org/10.3991/ijes.v8i2.14213
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:d1gkVwhDpl0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:d1gkVwhDpl0C
http://dx.doi.org/10.1109/LRA.2017.2651172
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:9yKSN-GCB0IC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:9yKSN-GCB0IC
http://dx.doi.org/10.1109/ICRA.2019.8793953
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u-x6o8ySG0sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u-x6o8ySG0sC
https://doi.org/10.1109/IROS.2018.8593928
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:2osOgNQ5qMEC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:2osOgNQ5qMEC
http://dx.doi.org/10.1109/HUMANOIDS47582.2021.9555672

[66]

[67]

[68]

[69]

[70]

[71]

[72]

[73]

[74]

[75]

[76]

[77]

[78]

[79]

[80]

[81]

[82]

[83]

[84]

World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

Papageorgiou D, S Stavridis, C Papakonstantinou, Z Doulgeri 2021Task geometry aware assistance for kinesthetic
teaching of redundant robots IEEE/RS] International Conference on Intelligent Robots and Systems (IROS),
Prague, Czech Republic, 2021, pp. 7285-7291. https://doi.org/10.1109/IR0S51168.2021.9636209

Kastritsi T, I Sarantopoulos, S Stavridis, D Papageorgiou, Z Doulgeri Manipulation of a Whole Surgical Tool Within
Safe Regions Utilizing Barrier Artificial Potentials Mediterranean Conference on Medical and Biological
Engineering and Computing DOI:10.1007/978-3-030-31635-8_193

Stavridis S, D Papageorgiou, L Droukas, Z Doulgeri 2022 Bimanual crop manipulation for human-inspired robotic
harvesting https://doi.org/10.48550/arXiv.2209.06074

Stavridis S, Papageorgiou D, Zoe Doulgeri, 2022, Kinesthetic teaching of bi-manual tasks with known relative
constraints, Conference: 2022 IEEE/RS] International Conference on Intelligent Robots and Systems (IROS-
2022) Kyoto, Japan

Ntaountaki P, et all 2019 Robotics in Autism Intervention. Int. J. Recent Contributions Eng. Sci. IT 7 (4), 4-17,
https://doi.org/10.3991/ijes.v7i4.11448

Demertzi E, Voukelatos N, Papagerasimou Y, Drigas A, 2018 Online learning facilities to support coding and
robotics courses for youth International Journal of Engineering Pedagogy (iJEP) 8 (3), 69-80,
https://doi.org/10.3991/ijep.v8i3.8044

Drigas A, Kouremenos S, Vrettos S, Vrettaros ], Kouremenos S, 2004 An expert system for job matching of the
unemployed Expert Systems with Applications 26 (2), 217-224 https://doi.org/10.1016/S0957-
4174(03)00136-2

Chaidi I, Drigas A 2022 Digital games & special education Technium Social Sciences Journal 34, 214-236
https://doi.org/10.47577 /tssj.v34i1.7054

Doulou A, Drigas A 2022 Electronic, VR & Augmented Reality Games for Intervention in ADHD Technium Social
Sciences Journal, 28, 159. https://doi.org/10.47577/ tssj.v28i1.5728

Kefalis C, Kontostavlou EZ, Drigas A, 2020 The Effects of Video Games in Memory and Attention. Int. ]. Eng.
Pedagog. 10 (1), 51-61, https://doi.org/10.3991/ijep.v10i1.11290

Drigas, A., & Mitsea, E. (2020). The 8 Pillars of Metacognition. International Journal of Emerging Technologies in
Learning (iJET), 15(21), 162-178. https://doi.org/10.3991/ijet. v15i21.14907

Drigas, A. S., and M. Pappas, 2017. “The Consciousness-Intelligence-Knowledge Pyramid: An 8x8 Layer Model,”
International Journal of Recent Contributions from Engineering, Science & IT (iJES), vol. 5, no.3, pp 14-25,
https://doi.org/10.3991/ijes.v5i3.7680

Drigas A, Karyotaki M (2017) Attentional control and other executive functions. Int ] Emerg Technol Learn iJET
12(03):219-233 https://doi.org/10.3991/ijet.v12i03.6587

Drigas A, Karyotaki M 2014. Learning Tools and Application for Cognitive Improvement. International Journal of
Engineering Pedagogy, 4(3): 71-77. https://doi.org/10.3991/ijep.v4i3.3665

Drigas, A., & Mitsea, E. (2021). 8 Pillars X 8 Layers Model of Metacognition: Educational Strategies, Exercises
&Trainings. International Journal of Online & Biomedical Engineering, 17(8).
https://doi.org/10.3991/ijoe.v17i08.23563

Drigas A., Papoutsi C. (2020). The Need for Emotional Intelligence Training Education in Critical and Stressful
Situations: The Case of COVID-19.Int. ]. Recent Contrib. Eng. Sci. 1T8(3), 20-35.
https://doi.org/10.3991/ijes.v8i3.17235

Kokkalia, G., Drigas, A. Economou, A., & Roussos, P. (2019). School readiness from kindergarten to primary school.
International Journal of Emerging Technologies in Learning, 14(11), 4-18.
https://doi.org/10.3991/ijet.v14i11.10090

Papoutsi, C. and Drigas, A. (2017) Empathy and Mobile Applications. International Journal of Interactive Mobile
Technologies 11(3). 57. https://doi.org/10.3991/ijim.v11i3.6385

Angelopoulou, E. Drigas, A. (2021). Working Memory, Attention and their Relationship: A theoretical Overview.
Research. Society and Development, 10(5), 1-8. https://doi.org/10.33448/rsd-v10i5.15288

350


https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:qjMakFHDy7sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:qjMakFHDy7sC
https://doi.org/10.1109/IROS51168.2021.9636209
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u5HHmVD_uO8C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:u5HHmVD_uO8C
http://dx.doi.org/10.1007/978-3-030-31635-8_193
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:UeHWp8X0CEIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=4iYl3a8AAAAJ&citation_for_view=4iYl3a8AAAAJ:UeHWp8X0CEIC
https://doi.org/10.48550/arXiv.2209.06074
https://ieeexplore.ieee.org/abstract/document/9981196/
https://ieeexplore.ieee.org/abstract/document/9981196/
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:NXb4pA-qfm4C
https://doi.org/10.3991/ijes.v7i4.11448
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kuK5TVdYjLIC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:kuK5TVdYjLIC
https://doi.org/10.3991/ijep.v8i3.8044
https://www.researchgate.net/scientific-contributions/S-Kouremenos-72807465?_sg%5B0%5D=kw7Fjfy3xxIzRo6R3_cJCvtXbg0KJQwg2t_7KCxCQeIH0f0kGSGID3wilz_1HK6rJJkqLQI.T8_84MyZB8Fq13YZ19zSNK0VcWF1aSlaYQcMy8xtjMA1Us2OH4JIHl1Gcuf-6dsMgAvq5pRSqd2Oyhd576Q2Xg&_sg%5B1%5D=DpF0BbJmQdfErq7Y6AYgEUrgW_78pg6pcNMXiLOm_YFOQoKFfTv1MyDU5lY7UgojskCe_1A.I6VOcdWRO2CaQqChcUbbKTxTCWk7qVYzWRakft9sN2FB7BhWVS7HSaAlP62wdL6gfsQrAcVFFbZAxRXZ4FuMQA
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:b0M2c_1WBrUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:b0M2c_1WBrUC
https://doi.org/10.1016/S0957-4174(03)00136-2
https://doi.org/10.1016/S0957-4174(03)00136-2
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=200&pagesize=100&citation_for_view=r2w21SUAAAAJ:Zp9IZb6oESQC
https://doi.org/10.47577/tssj.v34i1.7054
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:LGh1lRt-7sUC
https://doi.org/10.47577/tssj.v28i1.5728
https://doi.org/10.47577/tssj.v28i1.5728
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:XvxMoLDsR5gC
https://doi.org/10.3991/ijep.v10i1.11290
https://doi.org/10.3991/ijet.%20v15i21.14907
https://doi.org/10.3991/ijet.v12i03.6587
https://doi.org/10.3991/ijep.v4i3.3665
https://doi.org/10.3991/ijes.v8i3.17235
https://doi.org/10.3991/ijet.v14i11.10090
https://doi.org/10.3991/ijim.v11i3.6385
https://doi.org/10.33448/rsd-v10i5.15288

[85]

[86]

[87]

[88]

[89]

[90]

[91]

[92]

[93]

[94]

[95]

[96]

[97]

[98]

[99]

[100]

[101]

[102]

[103]

[104]

World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

Drigas A, Mitsea E 2020 A metacognition based 8 pillars mindfulness model and training strategies. International
Journal of Recent Contributions from Engineering, Science & IT 8(4), 4-17.
https://doi.org/10.3991/ijes.v8i4.17419

Papoutsi C, Drigas A, C Skianis 2021 Virtual and augmented reality for developing emotional intelligence skills
Int. J. Recent Contrib. Eng. Sci. IT (IJES) 9 (3), 35-53. https://doi.org/10.3991/ijes.v9i3.23939

Kapsi S, Katsantoni S, Drigas A 2020 The Role of Sleep and Impact on Brain and Learning. Int. J. Recent
Contributions Eng. Sci. IT 8 (3), 59-68. https://doi.org/10.3991/ijes.v8i3.17099

Drigas A, Mitsea E, Skianis C 2021 The Role of Clinical Hypnosis & VR in Special Education International Journal
of Recent Contributions from Engineering Science & IT (iJES) 9(4), 4-18.
https://doi.org/10.3991 /ijes.v9i4.26147

V Galitskaya, A Drigas 2021 The importance of working memory in children with Dyscalculia and Ageometria
Scientific Electronic Archives 14 (10) https://doi. org/10.36560/141020211449

Chaidi I, Drigas A 2020 Parents' Involvement in the Education of their Children with Autism: Related Research
and its Results International Journal Of Emerging Technologies In Learning (Iljet) 15 (14), 194-203.
https://doi.org/10.3991/ijet.v15i14.12509

Drigas A, Mitsea E 2021 Neuro-Linguistic Programming & VR via the 8 Pillars of Metacognition X 8 Layers of
Consciousness X 8 Intelligences Technium Soc. Sci. J. 26(1), 159-176. https://doi.org/10.47577 /tssj.v26i1.5273

Drigas A, Mitsea E 2022 Conscious Breathing: a Powerful Tool for Physical & Neuropsychological Regulation. The
role of Mobile Apps Technium Social Sciences Journal 28, 135-158. https://doi.org/10.47577 /tssj.v28i1.5922

Drigas A, Mitsea E, C Skianis 2022 Clinical Hypnosis & VR, Subconscious Restructuring-Brain Rewiring & the
Entanglement with the 8 Pillars of Metacognition X 8 Layers of Consciousness X 8 Intelligences. International
Journal of Online & Biomedical Engineering (IJOE) 18 (1), 78-95. https://doi.org/10.3991 /ijoe.v18i01.26859

Drigas A, Karyotaki M 2019 Attention and its Role: Theories and Models. International Journal of Emerging
Technologies in Learning 14 (12), 169-182, https://doi.org/10.3991 /ijet.v14i12.10185

Drigas A, Karyotaki M 2019 Executive Functioning and Problem Solving: A Bidirectional Relation. International
Journal of Engineering Pedagogy (iJEP) 9 (3) https://doi.org/10.3991/ijep.v9i3.10186

Bamicha V, Drigas A 2022 ToM & ASD: The interconnection of Theory of Mind with the social-emotional, cognitive
development of children with Autism Spectrum Disorder. The use of ICTs as an alternative form of intervention
in ASD Technium Social Sciences Journal 33, 42-72, https://doi.org/10.47577 /tssj.v33i1.6845

Drigas A, Mitsea E, C Skianis 2022 Neuro-Linguistic Programming, Positive Psychology & VR in Special Education.
Scientific Electronic Archives 15 (1) https://doi.org/10.36560/15120221497

Drigas A, Mitsea E, Skianis C. 2022 Virtual Reality and Metacognition Training Techniques for Learning
Disabilities SUSTAINABILITY 14(16), 10170, https://doi.org/10.3390/su141610170

Drigas A, Sideraki A. 2021 Emotional Intelligence in Autism Technium Soc. Sci. J. 26, 80,
https://doi.org/10.47577 /tssj.v26i1.5178

Drigas A, Mitsea E, Skianis C.. 2022 Subliminal Training Techniques for Cognitive, Emotional and Behavioural
Balance. The role of Emerging Technologies Technium Social Sciences Journal 33, 164-186,
https://doi.org/10.47577 /tssj.v33i1.6881

Bakola L, Drigas A, 2020 Technological development process of emotional Intelligence as a therapeutic recovery
implement in children with ADHD and ASD comorbidity. . International Journal of Online & Biomedical
Engineering, 16(3), 75-85, https://doi.org/10.3991/ijoe.v16i03.12877

Bamicha V, Drigas A, 2022 The Evolutionary Course of Theory of Mind - Factors that facilitate or inhibit its
operation & the role of ICTs Technium Social Sciences Journal 30, 138-158, DOI:10.47577 /tssj.v30i1.6220

Karyotaki M, Bakola L, Drigas A, Skianis C, 2022 Women’s Leadership via Digital Technology and
Entrepreneurship in business and society Technium Social Sciences Journal. 28(1), 246-252.
https://doi.org/10.47577 /tssj.v28i1.5907

Drigas A, Bakola L, 2021The 8x8 Layer Model Consciousness-Intelligence-Knowledge Pyramid, and the Platonic
Perspectives International Journal of Recent Contributions from Engineering, Science & IT (iJES) 9(2) 57-72,
https://doi.org/10.3991 /ijes.v9i2.22497

351


https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:ODE9OILHJdcC
https://doi.org/10.3991/ijes.v8i4.17419
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:artPoR2Yc-kC
https://doi.org/10.3991/ijes.v9i3.23939
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:QYdC8u9Cj1oC
https://doi.org/10.3991/ijes.v8i3.17099
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:sJsF-0ZLhtgC
https://doi.org/10.3991/ijes.v9i4.26147
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:gKiMpY-AVTkC
https://doi.org/10.36560/141020211449
https://doi.org/10.36560/141020211449
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:mNrWkgRL2YcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:mNrWkgRL2YcC
https://doi.org/10.3991/ijet.v15i14.12509
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:F1b5ZUV5XREC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:F1b5ZUV5XREC
https://doi.org/10.47577/tssj.v26i1.5273
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:cpgjJtNNFA0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=20&pagesize=80&citation_for_view=r2w21SUAAAAJ:cpgjJtNNFA0C
https://doi.org/10.47577/tssj.v28i1.5922
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:buQ7SEKw-1sC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:buQ7SEKw-1sC
https://doi.org/10.3991/ijoe.v18i01.26859
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Usae8uB1euoC
https://doi.org/10.3991/ijet.v14i12.10185
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:xMZGxf1v-3YC
https://doi.org/10.3991/ijep.v9i3.10186
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:N2osnxbUuuUC
https://doi.org/10.47577/tssj.v33i1.6845
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:6yz0xqPARnAC
https://doi.org/10.36560/15120221497
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5bFWG3eDk9wC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:5bFWG3eDk9wC
https://doi.org/10.3390/su141610170
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:Ak0FvsSvgGUC
https://doi.org/10.47577/tssj.v26i1.5178
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WmQWPPBrFVcC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WmQWPPBrFVcC
https://doi.org/10.47577/tssj.v33i1.6881
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WJVC3Jt7v1AC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:WJVC3Jt7v1AC
https://doi.org/10.3991/ijoe.v16i03.12877
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:ult01sCh7k0C
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:ult01sCh7k0C
http://dx.doi.org/10.47577/tssj.v30i1.6220
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:LpHykl0McycC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:LpHykl0McycC
https://doi.org/10.47577/tssj.v28i1.5907
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:V-j82LJCZ3MC
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=r2w21SUAAAAJ&cstart=100&pagesize=100&citation_for_view=r2w21SUAAAAJ:V-j82LJCZ3MC
https://doi.org/10.3991/ijes.v9i2.22497

World Journal of Advanced Engineering Technology and Sciences, 2023, 09(01), 342-357

[105] Drigas A, Karyotaki M, 2016 Online and Other ICT-based Training Tools for Problem-solving Skills. International

Journal of Emerging Technologies in Learning 11 (6) https://doi.org/10.3991/ijet.v11i06.5340

[106] Mitsea E, Drigas A,, Skianis C, 2022 Breathing, Attention & Consciousness in Sync: The role of Breathing Training,

Metacognition & Virtual Reality Technium Social Sciences Journal 29, 79-97,
https://doi.org/10.47577 /tssj.v29i1.6145

[107] Mitsea E, Drigas A, Skianis C, 2022 ICTs and Speed Learning in Special Education: High-Consciousness Training

Strategies for High-Capacity Learners through Metacognition Lens Technium Soc. Sci. ]J. 27, 230,
https://doi.org/10.47577 /tssj.v27i1.5599

[108] Drigas A, Karyotaki M, Skianis C, 2017 Success: A 9 layered-based model of giftedness International Journal of

Recent Contributions from Engineering, Science & IT 5(4) 4-18, https://doi.org/10.3991/ijes.v5i4.7725

[109] Drigas A, Papoutsi C, 2021,Nine Layer Pyramid Model Questionnaire for Emotional Intelligence, International

Journal of Online & Biomedical Engineering 17 (7), https://doi.org/10.3991 /ijoe.v17i07.22765

[110] Drigas A, Papoutsi C, Skianis, 2021, Metacognitive and Metaemotional Training Strategies through the Nine-layer

Pyramid Model of Emotional Intelligence, International Journal of Recent Contributions from Engineering,
Science & IT (iJES) 9.4 58-76, https://doi.org/10.3991/ijes.v9i4.26189

[111] https://www.youtube.com/watch?v=FHaObkHEkHQ&ab_channel=EnglishSingsing
[112] https://www.youtube.com/watch?v=d_WQEw13TCo&ab_channel=EnglishTreeTV

[113] https://busyteacher.org/8685-our-friendly-family-reading-comprehension.html

Appendices

Appendix I

Original Lesson Plan

‘My family’

Class profile: 4th grade of a Greek primary school

Age: 9-10 years old

Number of learners: 16 totally with (among which Mary) and without LD

Level: A1

Time: 45 min (3 lessons)

Materials: a whiteboard, a laptop, a projector, some pictures, playdough, highlighters, lasers, a text printed on a

photocopy

Anticipated problems: limited time

Aims of the lesson:

A o A

To improve learners’ spelling skills

To improve learners’ writing skills

To reinforce learners’ organization skills
to enhance learners’ metacognitive skills
To increase learner autonomy

To develop learners’ collaboration and interaction skills
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Specific objectives

Learners will be able to:

1. Recognize spelling patterns (-y/ -ther)

2. Apply the spelling rules into practice

3. Organize their writing/ plan on their own

4. Produce a structured text after multiple drafting using the appropriate spelling (-y/ -ther)

LESSON PLAN
Task | Procedure Interaction | Objectives Time
STAGE 1
1 The T presents the objectives of the lesson Teacher To get familiar with the topic of | 2 min.
(T) to | the writing task (1st
Students hour)
(Ss)

2 The teacher shows them some pictures T-Ss To activate Ls’ background | 3 min.
presenting different types of families and she asks schemata. (1st
them to guess the content of their lesson hour)

To foster their prediction skills.

3 She shows them a short YouTube video about T-Ss To Practice Ss’ listening skills 6
family members and asks them to listen and To enhance Ss’ graphemic and min.
repeat family vocabulary, while they can also sing phonemic development (1st
a quite interesting family song. hour)

4 Learners are divided into three groups and they | Ss-Ss To check comprehension. 7 min.
are supposed to write down as many family To enhance learners’ writing | (1st
members into the correct category in a box skills. hour)
demgr;le:*d by tl}:e teacher on the. boaTrd. | To promote Ls’ interaction skills.
qu this task, every team is given only two To boost Ls’ critical thinking
minutes, so they must run quickly. .

skills.
To develop kinesthetic/time-
management skills.

5 The T offers Ss positive and constructive feedback. T-Ss To provide feedback 2 min.
(1st
hour)

6 Ss are asked to work in pairs using a blue Ss-Ss To check comprehension. 15
playdough and ‘write’ properly the family To enhance learners’ writing | Min
members on their desk. When they deal with a skills. (1st
word whose Sl.lfﬁx is 'y’ (granny), they S.ho.u@ use To promote Ls’ interaction skills. hour)
red to create it and green color when it is ‘ther

To boost Ls’ critical thinkin
(mother). g

skills.

To develop kinesthetic skills.

To develop their creativity.

7 The T provides Ls feedback about their work and T-Ss To provide Ls feedback. 10 min
teaches them explicitly some spelling rules on the To develop their awareness on | (1st
use of ‘y’ and ‘ther’ as a suffix. spelling rules/ tricks. hour)
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STAGE 2
In the discussion stage, the T presents to Ls the T-Ss To make Ls aware of the 3
strategy and the mnemonics to be used. Then, advantages of collaborative | min.
they talk about the benefits of collaborative work work and process writing (2nd
and process writing. hour)
STAGE 3
In the modelling stage, the T shows the steps of T-Ss To learn how to create a 7
writing - by making her own mindmap on the mindmap. min.
board. (2nd
hour)
The T asks Ls to collaborate in pairs to make theirs Ss- Ss To create a mindmap. 8 min
on the topic assigned earlier (my family). To enhance Ls’ writing/ critical | (2nd
thinking skills. hour)
To promote Ls’ interaction skills.
Ls are supposed to complete a short self- Ss- Ss To evaluate their work. 2 min
evaluation form around their mindmap. (2nd
hour)
STAGE 4
In groups of four, they are given a text about a Ss-Ss To enhance Ls’ reading skills. 7 min.
family, two highlighters and two lasers and they (2nd
must read it aloud, detect all the family members, o . hour)
with the assistance of lasers and highlight the To. develop their critical thinking
' skills.
suffixes of these words.
To promote Ls’ interaction and
cooperation skills.
In the end, they exchange constructive peer- Ss-Ss To provide feedback 2 min.
feedback. (2nd
hour)
The T hands in a self- check questionnaire before T-Ss To assist them in organizing | 2 min
learners start writing. their thoughts in order to create (2nd
a well-structured written text. hour)
Afterwards, they are supposed to produce their Ss- Ss To learn how to use the | 15 min.
first draft, which they exchange later on with their strategies of drafting. (2nd
peers so as to provide/ receive feedback. To learn how to collaborate. hour)
To learn how to assess others.
STAGE 5
Students write their second draft. Ss- Ss To apply the strategies of | 13 min
multiple drafting. (3rd
To learn how to edit their | hour)
writing
STAGE 6
In the last stage (independent work), Ls are asked Ss-Ss To learn how to implement all | 15 min.
to work autonomously, practice the new the corrections in the final draft (3rd
strategies they acquired and produce their final hour)
written product.
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2 Ls reflect upon their writing by exchanging peer Ss- Ss To practice their speaking skills | 14
feedback upon the difficulties they dealt and the To develop their collaboration min.
interesting parts of their writing, discussing about skills. (3rd
them in class. To provide feedback. hour)

3 The T thanks and praises all L for their effort and T-Ss To finish the lesson in a | 3 min
active participation in the lesson. supportive and student-friendly (3rd

atmosphere. hour)
Appendix II
Pictures

Look at the pictures carefully and discuss what they show.

Appendix III
Youtube video:
Family - family members & tree - Learn English educational video for kids
https://www.youtube.com/watch?v=FHaObkHEkHQ&ab channel=EnglishSingsin
Appendix IV
Youtube song

Family Members Song
https: //www.youtube.com/watch?v=d WQEw13TCo&ab channel=EnglishTreeTV

Appendix V

Self-evaluation form of Learners’ mindmap

Questions Answers
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Is it clear?

Does it follow a smooth transition from the beginning to the end?

Are all the family members taught included in it?

What information do I give about each one of the members?

Any details?

What do I write in the end?

Should I mention my feelings?

Appendix VI

Reading text

In groups of four skim through the following text about family and find all the family members mentioned, point them
using the lasers provided to your team and highlight their suffixes. What do you see?

b

S

5

S

5

S

5

5

S

5

2 house not for from Montrecl.

2 In the pictune you can see my fomily.
§ I howe o suter, porents ond
5

S MW‘

2 My mother Nicole is ¢ stewordess.
§ She fies to different countries. She
2 likes her yob. I like her b, t00. She
2 clweys brings us some presents ond
S souvenies.

2 My father Edwond s ¢ programmer. He is 40. He i o very kind man. We go to the
2 park every day. He chways ploys with us and helps me with everything

2 My sister Jessico is only B, but she i ¢ nice girl. We seldom fight. V.ego?om
§ kindengarten, but we ore in different groups. She likes riding her bike end shat!

'{ winter. T e playing baskerball with my friends or my father. % $
S Q) My grondporents cre very ok My grony i 60 end my grondfather i 63 &
§ However, they ore quite cetive. We live together. We ofren ploy teble temnis with my 2
2 gronddod. In summer we like going o the park for o picnic. We fiy c lite cnd play with 3
} our dog. We cre ¢ friendly family. &

Appendix VII

Self- check questionnaire before the first draft

Who are you going to write to?

What will the writing be about?

What kind of information must be included around your family?
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Is the purpose of the draft clear?

Is there logical order in the things I want to use in my writing?

What kind of style/ tone do [ have to use?

How will [ start/ finish my writing?

What kind of spelling rules do I need to take onto account when writing?

Appendix VIII
Reflection upon learners’ final writing

Reflect on the writing process and strategies you have used. What was easier/ more demanding? What would you

change? Discuss with your classmates and your teacher.
Appendix IX
Coursebook unit (3a)

The lesson was inspired by unit 3a of the I51 coursebook used in class.

A family weekend

— g
(i'cua hesc words I MY

\)
Wter ane ¢ brosklunt ® hugm @ gy
et & i & ® g o O reading ocummar (Possessive Case)

- e 4 Go twough the Gramma box
YY) e T
R — undecine the Poneivve Case
2 5) Read the dislogue again Write | for True of -
7 for False. Correct the false statements. Wy oot s v b and At

A family vygekend

PiTey g

|
|

Harry. Welcome 1o our tamiy's winter

house! Thewt ae B Dikden | porent.

Emma ITs fantastic’ Who's that? o o A’ Frehm

Watry: That's my ded’s brofher, Unde
Davet Marry Bhas s dod's beeskosts 5 Say andior wilte sentences about
Lo |love your uncle s snowboard! Marry wants 10 take ha frends snowbosrdng the nex 3

0 can se Harry's ks

Dad weflo_ everyone' Come
oe

Warmy: Ths i my dad Doy
Brwakfavts ane great)

Dadh | hoge you've ol humgry!

* Mary 10 and dhughter

ELGive the dialogue » hew B> e ben cousim)

el aunt and unde

@ Vocabulary

3 2) y o Complete Sofia’s famiy tree. Then, listen
and check.

(Family mem]
Student 1. Thew ammes are John and Avws)

W ore they?
[ oo grandparey

6 Write the apostrophe in the
o

14 brother is very tall

My gancsrents house s very bg
3 My sunmts dogs are very cute!
Tom s my da frend

by e the hildrens toys her
& W sy s e Bt Cavol

@) Speaking and Writing
7 a) In pates, ask and answee

1 z:f-fw gandpar n)
/ O PArONts’ names )

2 Wave you got any undes and aunts

Get your s everyone
| hawen't got skt

Emma: Are you o ight?
Tom: Oh, dear! Whare
e my shiv?

Lew: Mo way! Torw's ks

e 10 the treet What are these rames?

Harry: You know whet? you got any cousins? Whagafe
Let's get them 4
down and go back A \ i
home for some > .' 1 WhiEh words above are the

® Deaw your f;
“tzne, Present 1t to

(W/5tudunt’ Book Language bavieer 30) (B Workbook 1a)

1 gandps 3 dad
4 grandma

Mok ) TN
]
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